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The Infants and Toddlers Program has enjoyed a very 

busy and productive winter and there is still more to 

come !!  Program staff and Family Advisory Board 

(FAB) members have been busy bees, planning, 

promoting, and supporting family support events over 

the past few months.  

In January, the Infants and Toddlers program hosted its 

first dance for parents.  The program received an 

anonymous donation to host a dance for Infants and 

Toddlers families. The funds were given to 

commemorate the 20th anniversary of the donating 

couple. They stated their wish was to allow MCITP 

families to honor their relationship and enjoy one 

another ñLike Old Timesò.  With the help of a great DJ,  

40 parents were moving and a-grooving on the dance 

floor joined by several Infants and Toddlersô staff. We 

all enjoyed getting the chance to meet, mingle, and kick 

up our heels!  

This month, Aging and Disability Services (ADS) is 

partnering with the Infants and Toddlers Program to 

launch a wellness series for families. The focus of the 

wellness series is to teach skills related to stress 

management and allow participants to experience 

relaxation in the moment. These  workshops are part of 

the ADSô Time for Tea series. The first segment of this 

series will be offered on March 17th (see the back page 

of the newsletter) and will focus on stress management  

exercises including total relaxation, deep breathing 

techniques, and yoga. These self help skills have been 

shown to reduce stress, anxiety and depression in those 

who practice them on a regular basis.  

Also this month, The Family Advisory Board (FAB) of 

the Infants and Toddlers Program is sponsoring a film 

event at the AFI in Silver Spring on March 11th. The film 

ñIncluding Samuelò will be shown and a discussion will 

follow (see inside for more details) . This event will be 

open to families, staff, and interested community 

members. This is an exciting opportunity for all of us to 

learn more about social and educational inclusion and the 

joys and challenges that are experienced by children with 

disabilities and their families.  

In the spirit of ñIncluding Samuel,ò this quarterôs 

newsletter focuses on inclusion. We have come a long 

way in including children with disabilities in classrooms 

and communities yet there is still room for continued 

growth. We hope that the information in this issue will 

inspire, educate, support, and encourage you.  

A special thanks to Amy Kealiher, our Family Support  

Network Coordinator and editor extraordinaire, for 

pulling all of this important information together for us. 

 

Best always,  

 

Director, Montgomery County Infants and Toddlers 

Program   
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FROM OUR FAMILY ADVI SORY BOARD . . .  

As you will notice, the theme for this quarterõs 

newsletter is òinclusion.ó  By òinclusion,ó I mean 

the ways in which our children with developmental 

delays and disabilities are included in the world at 

large.  Until you had a child with a disability, many 

of you ð like me ð probably gave very little thought 

to how people with disabilities 
are treated.  Looking back, I 

barely remember anyone who 

had a disability.  I had one friend 

who had a younger sister with 

Down Syndrome, but I rarely 

saw her sister, and my friend 

rarely talked about her. 

When our daughter was 1 year 

old, we started to see signs of 

developmental delays, but our 

pediatrician told us not to worry.  His advice was 

to stop comparing Chloe to other children because 

they develop at different rates.  Just before she 

turned 2, however, Chloe was diagnosed with 

autism, confirming the suspicions we had had for 

nearly a year.  Chloe began receiving services from 

Infants and Toddlersõ and she has since transitioned 

into the CAPP program for children with autism.  

We feel very fortunate that Montgomery County 

provides so many wonderful services for our 

daughter. 

We are currently preparing for her next education 

steps, as she will be kindergarten age in the fall.  

Inclusion is an important consideration, because 

even thought she doesnõt play with kids in typical 

ways, she seems to enjoy being around them.  Itõs 

worth the extra effort to take her to birthday 

parties, Sunday school, and other activities with 

typically developing children, even though itõs extra 

work for us.  If school was her only source of 
socialization, she would only be with other 

children with autism, most of them nonverbal like 

she is.  However, venturing out into the world with 

a child with so many challenges can be very hard, 

and we often worry about how she will be received 

by others who are not familiar with ð and may well 

be afraid of ð persons with special needs. 

Which leads me to òIncluding 

Samuel,ó a documentary film I 
recommend to parents of all 

children, regardless of their age 

or ability.  Like me, 

photojournalist Dan Habib 

rarely thought about inclusion 

until his son Samuel was 

diagnosed with cerebral palsy.  

Now Dan thinks about inclusion 

every day.  Over the past four 

years, Dan has documented his 

familyõs efforts to include his son in all aspects of 

school and community.  His documentary examines 

the educational and social inclusion of children with 

disabilities in their communities.  The film also 

features four other families with varied inclusion 

experiences, plus interviews with dozens of 

teachers, young people, parents and disability rights 

experts. 

On March 11, the Montgomery County Infants and 

Toddlerõs Family Advisory Board will be hosting a 

showing of òIncluding Samueló at the American Film 

Institute Theatre in downtown Silver Spring.  

Tickets are free; all you have to do is make a 

reservation (please see details on the opposite 

page).  Please join us as we watch this film together, 

followed by a discussion.  We look forward to 

seeing you. 

Kind regards, 

Amy Miller 

MCITP Family Advisory Board 
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SAVE THE DATE SAVE THE DATE   
 FOR  

I NCLUDING  SAMUEL  
 

 

 

 

 

THE FAMILY ADVISORY BOARD (FAB) INVITES YOU TO A FREE ,  

SPECIAL SCREENING AND DISCUSSION OF DAN H ABIB ôS MOVIE , 
ñINCLUDING SAMUEL ò  

Through the personal experiences of five families, this thought-provoking film examines the benefits and 
challenges of educational and social inclusion of children with disabilities. The film features  

interviews with teachers, students, peers, parents and disability rights experts.  

WEDNESDAY, MARCH 11, 2009  
AFI SILVER THEATRE AND 

CULTURAL CENTER  

8633 COLESVILLE ROAD  

SILVER SPRING, MD 20910  

 

The AFI Silver Theatre is located two 

blocks north of Metroôs Red Line 

station in Silver Spring. For driving 

directions, go to: www.afi.com  

For TICKET RESERVATIONS:  

RSVP by March 6, 2009  

To reserve Free tickets (max. two per 

family), please send electronic RSVP to:  

mcitp.familyadvisoryboard@ 

gmail.com  

OR, To RSVP by phone call  

240 -777-3997  
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Does Your Child Need Help in a Child Care Setting?  
By Beth Molesworth,  

Early Childhood Mental Health Consultation Services, February, 2009 

 

Perhaps you have found a comfortable child care program ð whether a center or family child 

care home; you have a good relationship with the staff or the provider and you feel confident 

that your child is being cared for safely while you work, go to school or pursue other inter-

ests outside your home.  Congratulations!  However, you may also observe that the child care 

staff needs a little extra support in working with your child with special needs or in managing 

other children in the classroom. 

 

Help may be available from Montgomery County Infants and Toddlers Program 

staff ð it is important to discuss accommodations with your family service coordinator as 

well as with child care staff.  Child care programs should have written information about the 

individual needs of each child to ensure that his or her needs are met. 

 

In some cases, child care programs need additional assistance in providing an inclusive envi-

ronment.  One source of support is available through Montgomery County ChildLink 

and Early Childhood Mental Health Consultation Services . 

 

Experienced mental health professionals can be assigned to child care programs to address 

issues such as: 

Transitions:  When a child has trouble moving from one activity to another, does not 

want to change activities, has trouble staying with the group and/or has trouble negotiating 

new situations. 

Aggression:  Some children experience difficulty interacting positively with other chil-

dren and adults; can be noncooperative, argumentative, challenging and noncompliant; and has 

extreme temper tantrums. 
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Adjustment Issues:  A child may struggle with separating from his caregivers, coping 

with events occurring in his/her family life, changing to a new classroom, program or schedule, 

interacting with peers, and/or being part of a group. 

Child Care Staff and Parent Relationships:  Working in a childcare environment can 

be very stressful, busy and full of changes.  One of the first things that can be affected is daily 

communication between adults.  Consultants can help staff and parents recognize the impor-

tance of working together and keeping the lines of communication open. 

Classroom Management:  Groups may be difficult to manage, affecting classroom rou-

tines and structure (rules, plans, activities, choices, etc.).  A consultant can observe the class-

room and make suggestions or give feedback in order to best meet the needs of all the chil-

dren. 

 

In any child care setting a first step might be holding an honest and open conversation with 

your childõs teacher or director about any concerns.  If child care staff agrees that additional 

assistance is needed, refer them to ChildLink, 240 -777-GROW (240 -777-4769) to re-

quest an Early Childhood Mental Health (ECMH) Consultant.  ChildLink is òone 

numberó for a variety of services and resources for families with children 

birth to age five, and it is also the entry point for ECMH services in Mont-

gomery County.  ChildLink counselors will talk to providers about services 

needed and assign a consultant. 

 

With the expertise and support of a consultant, parents and child care pro-

viders learn effective ways to manage challenging behaviors and enhance chil-

drenõs growth and development.  We look forward to hearing from you! 

Did you know . . .  
Infants and Toddlers staff are able to provide services to children in childcare settings as 

well as in the child's home and other natural environments.  There are many ways that 

services in a childcare setting can be offered, including working with the individual child, 

with the group, and with the childcare professionals. Early Intervention services are 

most successful when the parents, child care providers and early intervention staff work 

as partners to meet the child's needs and communicate about his or her progress.  If 

your child is in a center or home-based child care setting and you would like to have 

services from the Infants and Toddlers staff provided in the child care program, let your 

service coordinator know about your interest. She/he can tell you what options are 

available for your child and help you begin the conversation with your child care pro-

vider. 

To promote more partnerships and success for children with special needs enrolled in child care, the Inclusive 

Child Care Committee of the Local Interagency Coordinating Council is hosting an information session 

for child care providers on March 17 from 6:30pm to 9pm. For more information about the session or the com-

mittee's work, please contact Barbara Warman, Committee Chair, at 240-777-3055 or:  

barbara.warman@montgomerycountymd.gov 
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EDUCATIONAL INCLUSION TIMELINE  
LOOK HOW FAR WEôVE COME 

Information taken from Partners in Education, an online educational resource designed to help parents of children with developmental disabilities navigate the special 

education system and help their children make the most of their potential. Partners in Education was financed in part by grant number G-0401MNBS24 from the Depart-

ment of Health and Human Services, Administration on Developmental Disabilities, under the provisions of Public Law 106-402. 
 

BEFORE 1800 
·  Children with disabilities are kept at home and few, if any, receive a formal education.  

1800 TO 1850 
·  In 1817, William Gallaudet creates the first formal special education program in the 

United States. 

·  Education programs for children with disabilities are created, primarily as residential 

institutions. While they claim to "educate," most of these children are simply removed 

from society's view and contribute to a growing segregation in the educational system.  

1850 TO 1950 
·  Special schools for children with visual, hearing and cognitive disabilities are created, including many residential 

"schools" or institutions for children with disabilities. Unfortunately, most children with disabilities are still uneducated.  

·  By 1918, all individual states mandate state-financed education for its citizens, creating a nationwide public school system 

that guarantees a free education for all citizens.  

·  Minorities and children with disabilities are almost always excluded from this emerging public school system.  

·  As more children attend public schools, teachers notice more pupils who are "slow" or "backward." Teachers begin to call 

for special classes and persons with special training to take care of these students.  

·  Some parents pool their resources to start a school or program for children with developmental disabilities. While spo-

radic, these attempts prove that children with disabilities can be educated in the community.  

·  Rhode Island opens the first public special education class in the United States in 1896.  

·  By 1923, almost 34,000 students are in special education classes.  

·  By the mid-1920s, professional views of persons with disabilities are changing. Superintendents begin to see the positive 

results of education and community interaction for people with disabilities.  

·  Special education classes are offered primarily in large cities. Many families continue to send their children to institutions 

because they believe that is the only place the children will receive training.  

1950 - 1975 
·  In 1954, the landmark Brown v. Board of Education decision rocks the educational system. The U.S. Supreme Court de-

cides that schools cannot discriminate on the basis of race, establishing that a "separate" education is not an equal education.  

·  During the 1960s and 1970s, the parents' movement works to improve conditions in state institutions; create community 

services, educational and employment opportunities; initiate legislation; and challenge the conventional wisdom that per-

sons with disabilities cannot learn.  

·  Only one in five students with disabilities in the United States is educated. More than 1 million students are excluded 

from public schools and another 3.5 million do not receive appropriate services. Many laws specifically exclude students 

with certain disabilities.  
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·  The Rehabilitation Act of 1973 and the Amendments of 1986 and 1992 guarantee the rights of individuals with disabili-

ties in employment and in educational institutions that receive federal funding.  

1975 TO MID -1980S 
·  The Individuals with Disabilities Education Act (IDEA) is passed. This is the first major legislation to require all school 

districts to develop and provide a free, appropriate public education (FAPE) for all children and youth with disabilities.  

·  An important provision of IDEA requires that the education of children with disabilities be provided in the least restrictive 

environment (LRE) for each child, opening the door for children to be educated in general education classrooms in their 

neighborhood schools.  

·  IDEA challenges educators to reassess the way they view children with disabilities and their potential to learn.  

M ID-1980S TO 1999 
·  The Timothy v. Rochester School District ruling establishes that "all means all." The U.S. Court of Appeals decision re-

quires all school districts to assume responsibility for educating every child, including those with disabilities - no excep-

tions.  

·  Inclusive education begins to take root in neighborhood schools across the nation. However, systemwide endorsement of 

inclusion is years away.  

·  In 1990, the Americans with Disabilities Act (ADA) is passed, ensuring that school-aged children with disabilities also 

are protected outside of school - including employment and access to a range of public and private services.  

·  For school districts that have embraced the idea of inclusion, children with physical limitations now have physical access 

to neighborhood schools for the first time.  

·  In 1993, an unequal education is still the rule for children with developmental disabilities. Fewer than 7% of school-aged 

children with disabilities are educated in general education classrooms.  

·  In 1997, the Reauthorization of IDEA passes. This law ensures that children with disabilities have the right to more than 

access to education - they have the right to a quality education and quality outcomes.  

2000 TO PRESENT 
·  Significant progress has been made but there's still room for improvement. During the 2000-2001 school year, 6.3 million 

children aged 3 to 21 receive some form of special education according to the U.S. Department of Education. That's over 

10% of the total student population!  

·  Among students with disabilities aged 14 and over, the high school graduation rate is more than 56%.  

·  The idea of full inclusion is beginning to take hold and students with disabilities can now be found in an increasing num-

ber of regular classrooms on at least a part-time basis.  

·  In the 1999-2000 school year, 96% of students with disabilities are served in regular school buildings and nearly half 

spend 80% of their day in a regular classroom.  

·  In 2004, IDEA was again reauthorized, this time to align it more closely with the No Child Left Behind Act of 2001 

(NCLB), the primary legislation affecting general education in the United States. IDEA 2004 retained many sections of the 

1997 law and expands and clarifies several key elements. 

EDUCATIONAL INCLUSION TIMELINE  
CONTINUED . . . 
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Enrolling Addie in a typically-developing pre-school reminds me of a quote from a short novel I once read 

by George Eliot. The title character, Silas Marner is making his way out into a nasty fog in order to buy a 

piece of twine to tie up a leg of lamb to roast. It is dark, cold, and rainy in a small shire in England, but he is 

hungry. Eliot tries to explain to the reader why he would expose himself to such unpleasantness even 

though he has other food (much less tempting and appetizing than the lamb) in the cupboards. Eliot writes, 

òthere were things Silas loved better than his own comfort.ó 

This encapsulates my feelings, thus far, of my daughterõs experience in an inclusive pre-school environment: 

there are things that I love better than my own comfort and giving Addie the opportunity to interact and 

learn from her typically developing peers is one of them. The experience has been a bumpy one for me at 

best; it has ejected me from a tenuous comfort zone that I created for myself in MCPSõs PEP program. But 

it seems to be good for Addie. 

Addie has a global developmental delay; central nervous system disorder, 

congenital benign hypotonia, and verbal dyspraxia have all been thrown 

into the mix by one doctor or another but basically, she functions 12-18 

months behind her chronological age. 

In  November 2008, Addie was accepted into Spring Knolls Early Coop-

erative Early Learning Center in Silver Spring on the premise that I would 

shadow her and fade out of the scene eventually, when she was settled and 

it was determined that she could handle it without taking an inordinate 

amount of time away from the teachers or co-op parents. The staff was 

amazing: cooperative, empathetic, eager to learn and, from what I ob-

served, happy to have Addie in school three afternoons a week. Most of 

the parents were great too. 

So we started going. For the first weeks, Addie sized up the chaos and decided the other 14 screaming kids 

werenõt so bad. She tried to communicate with them ð with mixed success. She tried to sit at circle time- 

with mixed success. She tried to sing and paint and play dress up- with mixed success.  It wasnõt until about 

a month ago that I realized why this experience was so excruciating for me: my four year old daughter was-

nõt measuring success in her new pre-school; she was just playing. I was the one angered and frustrated and 

saddened that my kid was so far behind her peers. But thatõs why we were there. Her PEP teachers were 

eager for her to engage in just this kind of environment. Iõm sure they knew she would have only mixed 

success but I wasnõt prepared for the rush of emotions that I would feel ð yet again- because my child has a 

disability. 

But we keep goingé. 

LOVING INCLUSION MOR E THAN MY OWN 

COMFORT  
BY WENDY BAUMERT 


