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MEMORANDUM

To: Members of the Board of Education

From: Joshua P. Starr, Superintendent of Schools
Subject: Final Approval of the Comprehensive Master Plan

Under the Bridge to Excellence in Public Schools Act of 2002 (BTE), enacted by the Maryland
General Assembly in 2002, local education agencies in Maryland are required every year to
submit a Comprehensive Master Plan (Master Plan) that links school finance to decisions about
school improvement. BTE is a standards-based approach to public school financing designed to
be consistent with the federal No Child Left Behind Act of 2001 (NCLB). BTE requires the
Maryland State Department of Education (MSDE) to set academic content and student
achievement standards, ensure that schools and students have sufficient resources to meet those
standards, and hold schools and school systems accountable for the performance of all students
and all racial/ethnic and special services groups. By design, the legislation requires school
systems to integrate state, federal, and local funding and initiatives into the Master Plan.

Background

In May 2012, the United States Department of Education approved Maryland’s waiver
application for flexibility from some of the long-standing requirements of NCLB. The 2012
Master Plan has been adjusted to address the demands of Maryland’s new accountability
structure. These changes are most evident in Maryland’s Accountability Plan in
Section B—Standards and Assessments.

Impact of Maryland’s Accountability Waiver

Maryland’s accountability waiver eliminates the current Adequate Yearly Progress (AYP)
formula and removes the requirement to report on existing levels of school performance, such as
school improvement, corrective action, and restructuring planning. The waiver also eliminates
the automatic sanctions associated with the previous AYP formula, such as school choice,
supplemental educational services, and restructuring. In lieu of AYP, a complex formula called
a School Progress Index is being developed that will take into account a variety of data points
including achievement, growth, gap reduction, and college and career readiness. Annual
Measureable Objectives will be calculated for each school and each subgroup in each of the
components of the School Progress Index.
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Schools no longer will be considered in Improvement, but Title I schools may be identified as
Priority Schools (the lowest 5 percent in Achievement statewide) and Focus Schools (the lowest
10 percent of Gap Reduction statewide). Accountability measures, in terms of improvement
status, will apply only to Title I schools, although the district will need to provide certain
supports to lower-performing non-Title | schools. All schools will continue to be required to
have a school improvement plan that will be reviewed by the Office of School Support and
Improvement.

Scope of the 2012 Master Plan

In response to feedback from key stakeholders across the state, Dr. Lillian M. Lowery, state
superintendent of schools, proposed changes to the 2012 Master Plan Update to reduce the
burdensome nature of the planning process. Over the years, the inclusion of additional programs
and reports had expanded the scope of the Master Plan and its intended strategic focus. Many of
the components formerly included in the Master Plan required by the Code of Maryland
Regulations will be monitored through other processes and on an alternate timeline.
Additionally, Dr. Lowery requested that the Master Plan timeline be altered to require that both
components of the plan, Part I and Part 11, be submitted on the same date, October 15, 2012.

Content of Submission

Part I: Section A—Executive Summary and State Success Factors
e Introduction
e Finance

Section B—Standards and Assessments
e Maryland’s Accountability Plan
o0 Priority, Focus, and Reward Schools
o0 Annual Measurable Objectives
o Science and Social Studies
0 High School Assessments
o Strands
e Specific Student Groups in Bridge to Excellence
0 Career and Technology Education
Early Learning
Gifted and Talented Education
Special Education
Education that is Multicultural

O o0OOo0o

Section C—Race to the Top Scope of Work (MCPS is not required to address this
section.)

Section D—Great Teachers and Leaders
e Highly Qualified/Highly Effective Staff
e High Quality Professional Development
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e Persistently Dangerous Schools
e Attendance
e Graduation and Dropout Rates

Part I1: Attachments

e Attachments 4A-6A: School-Level Budget Summary, Consolidation of Elementary
and Secondary Education Act of 1965 (ESEA) Funds for Local Administration, and
Non-Public School Information for ESEA

e Attachment 7: Title I, Part A—Improving Basic Programs

e Attachment 8: Title Il, Part A—Preparing, Training, and Recruiting High-Quality
Teachers and Principals

e Attachment 10: Title Ill, Part A—English Language Acquisition, Language
Enhancement, and Academic Achievement

e Attachment 12: Title I, Part D—Prevention and Intervention Programs for Children

and Youth Who Are Neglected, Delinquent, or At Risk

Attachment 13: Fine Arts

Victims of Violent Criminal Offenses Report

Achieving Equity in Teacher Distribution

Transfer of Educational Records for Children in State-Supervised Care

Review and Updating Student Records Verification Statement

Recommended Resolution

WHEREAS, The Maryland General Assembly enacted Senate Bill 865, Bridge to Excellence in
Public Schools Act of 2002, on April 4, 2002, and on May 6, 2002, Governor Parris N.
Glendening signed the Act into law; and

WHEREAS, The Bridge to Excellence in Public Schools Act of 2002 requires local school
systems to submit annual updates of their five-year Comprehensive Master Plan to the Maryland
State Department of Education by October 15 of each year, to include prior-year revenues and
expenditures with the annual update; and

WHEREAS, The Montgomery County Public Schools update on the Bridge to Excellence in
Public Schools Act of 2002—Comprehensive Master Plan fulfills all of the required components,
including strategies and supporting documentation; and

WHEREAS, The United States Department of Education granted Maryland a waiver from some
of the strictest requirements of the federal No Child Left Behind Act of 2001; and

WHEREAS, The 2012 Comprehensive Master Plan has been adjusted to address the
expectations of Maryland’s new accountability system; now therefore be it
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Resolved, That the Board of Education approves Part | and Part Il of the Montgomery County
Public Schools Bridge to Excellence in Public Schools Act of 2002—Comprehensive Master Plan
for 2012; and be it further

Resolved, That Montgomery County Public Schools staff submits the Comprehensive Master
Plan to the Maryland State Department of Education on or before October 15, 2012, as required
by the Bridge to Excellence in Public Schools Act of 2002.

Present at the Board table for today’s discussion are Mr. Larry A. Bowers, chief operating
officer; Dr. Beth Schiavino-Narvaez, deputy superintendent of school support and improvement;
Dr. Kimberly A. Statham, deputy superintendent of teaching, learning, and programs;
Dr. Susan F. Marks, acting associate superintendent of shared accountability; and
Mrs. Carol J. Hurley, acting director, Department of Management, Budget, and Planning.

JPS:LAB:sjl

Attachments (copy available to the public in the Office of the Chief Operating Officer)
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MONTGOMERY COUNTY PUBLIC SCHOOLS

COMPREHENSIVE MASTER PLAN
2012 Annual Update

EXECUTIVE SUMMARY
I.A. Introduction

This update to the Comprehensive Master Plan for Montgomery County Public Schools (MCPS) reflects
the ongoing use of key academic and organizational performance data in strategic planning and
budgetary decision making. It reflects substantial participation of stakeholders and the targeted
“deployment of resources to address specific areas of identified concern.

The dedication to continuous improvement by the MCPS staff, students and community was
acknowledged in April, 2012, when MCPS along with 10 organizations was recognized by the U.S.
Secretary of Commerce as a Malcolm Baldrige National Quality Award recipient. MCPS was a recipient of
the 2010 Baldrige Award, which is the nation’s highest Presidential award for performance excellence.
MCPS continues to welcome many districts and organizations to Montgomery County who are seeking
to learn how a large school district has put sound business and operational principles into action.

The district’s continued dedication to the Baldrige Criteria helped facilitate Dr. Joshua P. Starr’s
successful first year as Superintendent of Schools and has prepared the district for even greater success
in the future.

Since the initial submission of a Five-Year Comprehensive Master Plan in 2003, MCPS has expanded
strategic planning efforts among all offices and schools, based on the organizational improvement
principles of the Baldrige Criteria and has taken the use of data to drive improvement to a new level.
These efforts have contributed to greater internal and external collaboration among key stakeholders—
particularly among employee associations and parent organizations. In turn, the system has gained
greater organizational capacity to implement improvements that are transforming the school district
and creating an environment where all students can achieve.

The district’s emphasis on professional development of teachers and other staff to improve instruction
and student achievement has resulted in significant organizational changes and successes. MCPS
continues to be a national leader in student performance, with the exceptional recognition of its schools
in numerous national measures:

e For the fourth year in a row, MCPS had the highest graduation rate among the nation’s 50
largest school districts, according to the annual Diplomas Count report published by Education
Week. MCPS also has the nation’s highest graduation rate for African American males among
the districts with the largest number of African American male students, according to a Schott
Foundation for Public Education report.

e MACPS placed five schools in the top 100 of the Washington Post’s 2012 High School Challenge
rankings. All 25 MCPS high schools appear in the rankings, which represents the top eight
percent of the nation's most rigorous high schools. Additionally, nine MCPS high schools were
ranked among the nation’s 1,000 best by Newsweek/The Daily Beast on its list of America’s Best
High Schools. The MCPS Class of 2011 set a record for Advanced Placement (AP) performance,



with half of its 2011 graduates earning a college-ready score on at least one AP exam—nearly
twice the rate of the state of Maryland and triple the rate nationally.

e Seniors from the Class of 2011 earned more than $245 million in college scholarships, including
81 students who were named National Merit Scholarship winners.

e The district’s scores on state and national assessments remained very high. On the SAT, the
Class of 2012 earned an average score of 1651, a 14 point increase from the Class of 2011.
African American and Hispanic students continue to outpace the state and the nation in SAT
participation and performance.

The operational effectiveness of MCPS also was recognized this year with the awarding of the 2012
Achievement of Excellence in Procurement Award from the National Procurement Institute. This award
recognizes organizations that demonstrate innovation, professionalism, productivity and leadership in
procurement.

Overall, MCPS continues to provide students with an excellent education and Montgomery County
citizens are getting a strong return on the investment they have made in their public school system.

However, many challenges remain. Disparities in student performance by race/ethnicity, socioeconomic
status, language proficiency, and disability have narrowed in many areas, but still exist. This becomes
vitally important as the demographics of MCPS’ student body continue to grow and change. MCPS’
enrollment now hovers around 149,000 students and has grown by almost 12,000 students in five years.
MCPS’ Hispanic enroliment has grown to represent more than one quarter of our student body,
surpassing the enroliment of African American students (21.2 percent). White students now represent
about one-third (33.8 percent) of MCPS enroliment and Asian American students about 14 percent.

The percent of students living in poverty has more than doubled over the past 20 years. In 1990, 15.2
percent of MCPS students were eligible to participate in the received Free and Reduced-price Meals
(FARMS) program and by 2011, that figure increased to greater than 32 percent. While the FARMS
population is still somewhat concentrated in certain clusters, poverty exists across the county.

The number of students for whom English is a second language (ESOL) has increased even more
dramatically, with ESOL enroliment more than tripling over the past 20 years. Currently more than 13
percent of our students received ESOL services, with the rate in elementary grades at well over 20
percent.

Montgomery County citizens continue to make a strong investment in public education, but even with a
modest increase in the Fiscal Year 2013 operating budget, per-pupil spending is down more than $1,000
per student from FY 2009. As detailed in the strategic plan, Our Call to Action: Pursuit of Excellence, the
school system is continuing to target improvement and intervention efforts in key areas, including early
childhood education, rigorous and accelerated course work, high school literacy, professional
development of staff, student support, and formative assessments of student performance. These
efforts reflect greater input from the community and ongoing efforts to more closely align operating
budget allocations with strategic planning decisions.

While the budget does not allow for any major new initiatives, the district is continuing to strategically
make programmatic improvements in its instructional programs at all grade levels. The district is
continuing to implement its improved elementary grades curriculum, called Curriculum 2.0, which is
designed to provide a strong foundation in the core academic areas of mathematics, reading, and



writing, while putting a renewed focus on other important curricular areas, such as science, social
studies, and the arts. Curriculum 2.0 is also designed to develop in students the critical and creative
thinking skills that are so important to success in the 21* century. Curriculum 2.0 is fully aligned to the
Common Core State Standards in core areas, and has been implemented in all classrooms, kindergarten
through third grade. Parents in those grades will receive an improved standards-based report card that
provides more information about how students are performing against grade-level expectations.

The district is also the first in Maryland to have schools authorized to provide the International
Baccalaureate Career Certificate program. This program, authorized for Rockville and Watkins Mill high
schools, combines the rigor and whole student focus of 1B, with career-focused classes and experiences.
The system will continue to focus its resources on expanding its efforts to improve the student
performance at the middle school level and invest in equity training for staff to address historical issues
of bias that are obstacles to improved student performance.

MCPS also has entered into an agreement with Montgomery College and the Universities at Shady
Grove to develop the Achieving Collegiate Excellence and Success (ACES) program. ACES is designed to
improve college enrollment and completion among student groups that are traditionally
underrepresented in higher education and first-generation college attendees. The program will provide
interventions and supports for students throughout high school and higher education, with a focus on
helping students attain their baccalaureate degrees.

This update of the Comprehensive Master Plan continues to demonstrate the vital link between the
strategic plan and the operating budget. In addition, specific progress toward meeting federal, state,
and local goals are identified, along with details about specific resource allocations for initiatives
designed to support continued improvements. Consistent throughout the update is the specificity of
any program changes based on the most recent assessments of student performance. This reflects the
inherent strength of the strategic planning process in MCPS.

Publicly addressing difficult issues is a key strength of MCPS strategic planning. The system strives for
unified and consistent implementation of improvements across the school system. The alignment
reflects not only the structural improvements but also the collaboration among key stakeholders. MCPS
is one of the few school systems nationally in which the leaders of all employee unions actively
participate in the leadership of the school system. Parent organizationshave an exceptionally important
role, as well. Along with the employee associations, the Montgomery County Council of PTAs is actively
involved in the development of the operating and capital budgets from inception to final passage. Their
involvement gives voice to critical stakeholders in one of the most important discussions that takes
place in the district.

In order to ensure continuous improvement in MCPS, Dr. Starr has identified three strategic areas that
will help the district not only serve its growing student population, but will provide the knowledge and
skills they need to be successful in the global economy. The three areas of focus are professional
development; timely, comprehensive interventions; and developing a framework for true community
engagement and collaboration.

In the coming year, the superintendent and the Board of Education also will be updating the district’s
strategic plan so that it can continue to be the foundation for continuous improvement in all aspects of
MCPS operations and instruction.



In conclusion, the focus of MCPS staff on the needs of all students, efficient operations, and sound
business practices have allowed the district to thrive even during times of economic challenges and
changes in leadership. We remain committed to the goals of our strategic plan and our mission to
provide every student with a world-class education.



EXECUTIVE SUMMARY
I.B Finance

Because of the unfavorable fiscal climate, Montgomery County Public Schools (MCPS)
continued to sustain significant reductions in local resources for its FY 2012 operating budget.
In FY 2012, the Montgomery County Board of Education (BOE) requested a FY 2012 Operating
Budget of $2,205,722,618. This assumed a local contribution of $1,497,190,404, the minimum
permitted by Maintenance of Effort (MOE) law. The Montgomery County Council decreased
the BOE requested budget by $118,936,005 (5.4 percent) to $2,086,786,613. The appropriated
amount included a local contribution of $1,370,101,480, a decrease of $44,983,864 (3.2
percent) below the FY 2011 local contribution. In addition, the approved appropriation included
a FY 2011 ending fund balance of $17 million as a result of a hiring freeze and comprehensive
expenditure restrictions that were implemented during the 2010-2011 school year. The
appropriated total budget of $2,086,786,613 was $17,401,427 less than the FY 2011 budget of
$2,104,188,040.

The amount of state aid for FY 2012 increased by $88.7 million over FY 2011 to $559,837,103.
A total of $39.8 million of this increase resulted from state aid formulas, including an
enrollment increase of 2,262 students. The remaining $48.9 million of the increase resulted
from the substitution of state funds for federal grants through the American Recovery and
Reinvestment Act of 2009 (ARRA) and the Education Jobs Fund (EJF) funds.

The FY 2012 budget included an estimated reduction of federal aid of $48.9 million as a result
of the termination of ARRA funding, and $17.5 million distributed by the state in EJF funds that
replaced mandated state aid for FY 2011. The FY 2012 budget included $4,377,655 EJF and
MCPS received an additional $324,014 in EJF funds during the year.

The FY 2012 budget appropriated by the County Council included reductions totaling
$118,936,005, including 300.6 positions that had to be made from the BOE requested budget.
These reductions included $28 million for salary steps and longevities for employees, $4.8
million in central services reductions, and $19.1 million in school-based programs and school
operations support. The overall change in the number of positions from FY 2011 to FY 2012 was
of 141 positions since 159.6 positions were added for enrollment growth of 3,400 students and
other changes.

In FY 2013, the BOE requested a budget of $2,132,839,512, including a local contribution of
$1,392,286,148 — the minimum permitted by MOE state law. The County Council increased the
BOE’s budget by $27,190,083 to $2,160,029,595. The $27.2 million increase resulted from a
shift of a portion of state teacher pension costs from the State to MCPS. As a result, the County
Council adopted budgeted included a local contribution of $1,419,513,701. State law now
designates that counties must increase their local contribution by the amount of the pension
payments through FY 2016.



The FY 2013 budget for state aid increased by of $28,494,883 million over FY 2012 to
$588,331,986, resulting from state aid formulas. Federal aid estimates from the Maryland
State Department of Education were not available until after the budget was adopted.
However, the Master Plan Update for FY 2012 includes program and resource plans for federal
programs based on final estimated funding.

The FY 2013 Operating Budget includes $14.6 million to provide education services to an
estimated 2,309 additional students. The budget includes $1.8 million necessary to open one
additional elementary school and the costs related to the addition of 144,000 square feet of
space added for school renovations and modernizations. For the first time since FY 2010, funds
were budgeted and approved ($25.3 million) to provide salary steps and longevity payments to
employees. Also, $37.7 million, including $27.2 million for the shift of pension costs from the
state to the MCPS budget, was budgeted for benefits for current employees. A total of $3
million was budgeted for inflation for textbooks, materials of instruction, media materials, and
maintenance and building services supplies, a 1 percent rate change for nonpublic schools that
serve special education students, additional costs for bus fuel and supplies, and other items. To
fund these required amounts and stay within the MOE budget limit, the Board of Education had
to reduce its budget by $9.2 million - $6.4 million in central services resources and $2.8 million
in school-based resources and school support operations.

Despite severe fiscal challenges, the Board of Education has maintained the focus of the school
system on the priorities and initiatives included in the master plan. The details of the budgets
for FY 2012 and FY 2013 are provided on Charts 1.1A and 1.1B.

Analyzing Questions - Prior Year Variance Table

1. Did actual FY 2012 revenue meet expectations as anticipated in the Master Plan
Update for FY 2011? If not, identify the changes and the impact any changes had on
the FY 2012 budget and on the system’s progress toward achieving Master Plan goals.
Please include any subsequent appropriations in your comparison table and narrative
analysis.

The FY 2012 total revenue figure provided in the FY 2011 Master Plan was based on the
FY 2012 Operating Budget amount of $2,030,252,871. This did not include carry-forward
and encumbrance amounts from prior years. To capture a true picture of how actual
revenue compared to budgeted, this reconciliation is necessary. As shown on the Prior
Year (PY) Variance table, MCPS ended the year with $12.2 million less in revenue than
anticipate. However, MCPS experienced a $40.8 million expenditure surplus as
described below. Overall, these factors did not have an impact on MCPS’s progress
toward achieving Master Plan goals during FY 2012.

2. Please provide a comparison of the plan versus actual expenditures for each local goal
provided in the Prior Year Variance Table. Identify changes in expenditures and
provide a narrative discussion of the impact of the changes.



The FY 2012 budget submitted last year did not include carry-forward and
encumbrances from prior years. Including this amount of $21,650,996, the revised
original FY 2012 budget is $2,051,903,867 — the same as the revenue figure. Actual FY
2012 expenditures are $2,011,107,570.48. Compared to the original budget there is an
expenditure surplus of $40,796,297. Including both revenue and expenditures, MCPS
ended the year with a net surplus of $28,610,683.80.

The expenditure surplus is a result of the fact that MCPS experienced significantly more
retirements at the end of FY 2011 than expected and this resulted is salary savings in FY
2012. In addition, MCPS hired new teachers at a lower annual salary than what was
budgeted. There were no changes between the original FY 2012 budget and the FY
2012 actual budget that had any impact on program goals. For some grant programs,
actual figures may be lower than budgeted expenditures because some funding will be
spent in FY 2013, before September 30, 2012. Also, in some cases there are actual
amounts for federal, state, and local grants with no budget. This is due to the fact that
MCPS budgets a lump-sum appropriation of $9.4 million, called the Provision for Future
Supported Projects (PFSP). When MCPS receives grants that are not budgeted, it
transfers appropriation from PFSP to establish the grant program. There is no overall
change to the budget. On the PY Variance Chart the PFSP funds show in Other
Resources/Transfers on the revenue chart in the original budget column. In the
expenditure section, the budget for PFSP is included in the unrestricted Mandatory Cost
of Doing Business in the original budget column.

In summary, the actual FY 2012 budget for expenditures was $28,610,683.80 less than
budgeted. This surplus resulted primarily from salary savings and it had no impact on
the progress toward achieving the Master Plan goals.

. Please describe what the influx of flexible ARRA SFSF funds has allowed the school

system to accomplish this year, regardless of whether or not the SFSF funds were
directly used to fund an initiative. (For example, a school system plans to use SFSF
funds to pay for utilities, and that decision, in turn, is allowing the district to allocate
funds to a different program or initiative.)

Montgomery County Public Schools did not receive ARRA State Fiscal Stabilization Fund
funds for FY 2012. The amount received in FY 2011 was used to defray utilities costs,
allowing MCPS to use local funds to maintain 494 teacher positions. The amount shown
in the FY 2012 actual column of $1.9 million was carry-forward from FY 2011.

. If the State Fiscal Stabilization (SFS) funds were used for specific construction projects,
please provide a list of the specific construction projects (ARRA Division A, Section

14008) and the corresponding resource allocations.

MCPS did not use SFSF funds for construction projects.



5. Please describe, if applicable, one-time uses of SFSF funds. Include individual
activities and corresponding resource allocations in your description. Since the SFSF
funds have expired, is there a need for a plan of sustainability? If so, briefly describe
the plan.

MCPS received $31,261,214 in SFSF funds in FY 2011. These funds were used to cover
the cost of utilities. This allowed local funding to be used to maintain 494 teacher
positions that otherwise may have had to be reduced.

6. Please describe the steps that the school system proposes to take to permit students,
teachers, and other program beneficiaries to overcome barriers that impede access to,
or participation in, a program or activity.

As part of its strategic plan, Our Call to Action: Pursuit of Excellence 2011-2016, MCPS
continues to work to remove barriers that impede access to participation in district
programs and activities. The district has concentrated on barriers that may limit
participation for students by race and ethnicity and students who primarily speak a
language other than English.

7. How has the potential “funding cliff” impacted current discussions and subsequent
decisions regarding the most effective use of ARRA funds?

In FY 2011, MCPS received $53.9 million in ARRA funds. The district prepared multiyear
plans and projections that made the Board of Education and the community aware of
the potential problems caused by the funding cliff. MCPS used as much of the ARRA
funding as possible for one-time activities that did not carry any future funding
requirements, such as professional development, technology, and program and
curriculum development. While ARRA funding for Title | and IDEA was reduced in FY
2012, other funding sources, including substantial increases in state aid and federal
Education Jobs Funds aid mitigated reductions in programs and activities related to
ARRA goals. MCPS has maintained and strengthened fundamental reform efforts
despite the funding cliff.



Pg. 13
Maryland’s New Accountability Plan

Maryland remains committed to addressing significant gains and progress, in addition to
proficiency, for all students. Maryland’s new accountability structure has three prongs. The first
is the identification of Priority, Focus, and Reward schools. The second is driven by the results
of each subgroup’s performance on the ambitious, but achievable, annual measureable
objectives (AMOs). The third is the development of the School Progress Index that addresses
progress on achievement, closing the achievement gap, student growth, and preparing
students to be college and career ready.

Reward*, Focus*, and Priority** Schools
*designations relate to Title | schools only
**designation relates to Title | or Title | eligible

Maryland school systems consist of the following:

Reward 30 9
Focus 41 15
Priority 21 2

Reward Schools:

Reward Schools are recognized in two categories: those Title | schools that have been the
highest performing or those Title | schools that have shown the highest amount of progress
over a period of time on the Maryland School Assessment (MSA). Schools that are determined
to be High Performing Reward Schools (Category 1) will have met the Annual Measurable
Objectives for all subgroups for two consecutive years. High Performing Reward schools must
also have a 10% or less achievement gap between students in subgroups and the rest of the
student body. High Performing Reward schools will receive additional recognition based on
their performance. Of the schools that are considered High Performing Reward Schools, those
that are in the top 10% of Title | schools, indicating the maximum amount of improvement in
student performance on MSA tests, will be designated as Distinguished High Performing
Reward Schools. In addition, if a High Performing Reward School has improved its performance,
and the school is made up of 50% or more economically disadvantaged students, it will receive
the title of a Superlative High Performing Reward School.

High Progress Reward Schools are those Title | Schools that have significantly reduced the gap in
achievement between subgroups. These schools must have made at least an 18 percentage
point gain in the “all students” group between 2007-2011 MSAs and have a 10 percent or less



gap between any other performing subgroup. Reward Schools in either category will be
recognized by the State Department of Education and act as models of success for other Title |
schools. A list of reward schools can be found in Table 2 of Maryland’s ESEA Flexibility Request
Application (pgs 129-132) at
http://www.marylandpublicschools.org/MSDE/programs/esea_flex/?WBCMODE=present%252
5%2525%253e%2525%2525

1. Describe the LEA’s strategies to recognize Reward schools (if applicable).
Montgomery County Public Schools (MCPS) has no reward schools.

Focus Schools:

Focus Schools are the ten percent of all Title | schools having the largest gap between the “all
students” subgroup and the lowest performing subgroup or a Title | eligible high school with
graduation rates 60% or lower. These schools are unique in that they do not require whole
school reform measures, rather they require school interventions that will focus on one or two
subgroups that are low achieving and contribute to an increased achievement gap between
other subgroups of students in the school. Many of these students in the focus schools have
unique challenges. Focus schools will be expected to collect and analyze data to identify
problematic areas of instruction and learning. This will allow schools and LEAs to address the
particular areas through professional development, parental involvement, instructional teams,
and the development of other specialized strategies that the LEA deems necessary.

Note: Questions related to planning and support for Focus Schools are contained in
Attachment 7 of Part Il of the Master Plan and School Improvement Grant reporting
documents.

In MCPS, two Title | focus schools have been identified — Kemp Mill and Brookhaven elementary
schools. The Department of Title | Programs (DTP) and the Office of School Support
Improvement (OSSI) will collaborate with these schools to develop professional development
activities that are designed to address the specific needs within the school. DTP will also
provide technical assistance as schools explore research-based strategies to identify
appropriate interventions focused on underperforming subgroups and engage parents in
improving student achievement (Attachment 7).

An Enhanced School Improvement Team (ESIT) may be used to address performance concerns
of the district’s focus schools. School administrators, leadership team members, and staff from
the 0SSI and other central office staff members, including staff from the DTP are included on
the team. The goals of an ESIT are to strengthen the local school’s ability to examine and
analyze data, develop a comprehensive school improvement plan and action plans, and use the
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information to make instructional changes to meet individual student needs and close gaps
between subgroups.

Priority Schools:

Priority Schools are the five percent of all Title | schools or School Improvement Grant (SIG)
schools that are the lowest achieving on MSA. These schools have not reached adequate
performance standards in reading and mathematics for the “all students” subgroup, not just for
low-performing subgroup populations. Schools or local education agencies have the option to
use one of the USDE approved “turnaround models” or they can develop their own measures to
improve the school. If schools choose to use their own model they must address the seven
turnaround principles including strong leadership, effective teachers and instruction, additional
time for student learning, school instructional programs, a safe school environment, and family
and community engagement.

The Maryland State Department of Education expects that school districts with Priority Schools
will use a certain portion of their Title | funding from the federal government to implement
their choice of turnaround models or turnaround plans for intervention. Maryland has
identified 21 Priority Schools. Sixteen of the Priority Schools are currently being served with
funds from Title I, Section 1003(g). The additional five schools will be served using Title |, Part A
funds reserved by the district. All Priority Schools are eligible to receive between $50,000 and
$2 million per year for the next three years to help execute their turnaround models or
interventions. Since these Priority Schools will take additional measures of attention and
support, it is expected that these schools will implement multifaceted plans for school reform
including recruiting staff, enriching instructional programs, professional development, and
developing a system of accountability that will help turnaround models and intervention
measures. All Priority Schools will be monitored by the LEA and MSDE.

Note: Questions related to planning and support for Priority Schools are contained in
Attachment 7 of Part |l of the Master Plan and School Improvement Grant reporting

documents

MCPS has no priority schools.
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Maryland School Assessment (MSA)

Reading

Based on the examination of AYP Reading proficiency data for elementary schools (Table 2.1)
and middle schools (Table 2.2):

1. Describe where challenges are evident. In your response, identify challenges in terms of
grade band(s) and subgroup(s).

At the elementary school level, the reading proficiency rate (proficient and advanced) in
2012 remained stable at 91.7% for all students, with 44 percent of students scoring in the
advanced range in reading. White and Asian American students scored 97.2 percent and
96.3 percent, respectively, while Black/African American students scored at 84.7 percent
and Hispanic students at 86.6 percent.

With 75.2 percent proficient, a 0.5 percentage point gain was seen for students receiving
special education services and a 0.8 percentage point gain for LEP students (80.0 percent).
The performance of students receiving services through Free and Reduced-Price Meals
System (FARMS) declined by 0.1 percentage point, at 83.5 percent proficiency.

At the middle school level, the reading proficiency rate (proficient and advanced) for all
students was 88.9 percent, a 0. 9 percentage point decline from 2011 with 55.8 percent of
students scoring in the advanced range. Proficiency rates for White and Asian students
were 96.4 percent and 95.2 percent, respectively. Black/African American students were
proficient at a 81.3 percent rate and the proficiency rate for Hispanic/Latino students 80.3.

Students receiving special education services scored at a proficiency rate of 66.5 percent, a
decline of 2.8 percentage points from 2011. The reading proficiency rate for students
receiving FARMS services was 77.0, a 1.5 percentage point decrease from the previous
year. Proficiency rates for LEP students was 55.4, a 1.1 percentage point decline from 2011.

2. Describe the changes or adjustments that will be made to ensure sufficient progress.
Include a discussion of corresponding resource allocations, and incorporate timelines
where appropriate.

At both the elementary and secondary levels, efforts will be expanded to ensure access to
curriculum for students with disabilities and with limited English proficiency and to align
curriculum with the Common Core State Standards. Scaffolding instruction through a
coordinated, consistent curriculum that meets the needs of all students and engages them
in the learning process is critical. Ensuring good first teaching prior to interventions
contributes to student success.
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During 2012-2013, full implementation of web-based Curriculum 2.0, aligned with the CCSS
in reading, mathematics, and writing, occurred in Kindergarten, Grade 1, Grade 2, and
Grade 3. Implementation in Grades 4 and 5 is planned for subsequent years. Curriculum
2.0 continues to emphasize daily small group reading instruction in all elementary grades.
Increasing the amount of reading to build stamina, implementing effective vocabulary
instruction, promoting comprehension through application of strategies, and reading
complex text will be emphasized. The elementary curriculum allows opportunities for
students to develop reading skills within the content areas, and to read widely across
content areas. A focus on thinking and academic success skills promotes reading
performance. All elementary schools have a school-based reading specialist.

Seventy elementary schools are implementing a new program, Leveled Literacy
Intervention, for small groups of identified LEP students and those those students identified
with disabilities in Grades 1-3. Implementation will be expanded to include 24 schools that
will receive the kindergarten level. A focus on improved reading performance in the early
grades supports student success in Grades 3-8.

Resources have been identified to supplement the Grade 6 Reading course and reading
interventions in Grades 7 and 8. Guidelines for matching high-interest expository materials
to students’ reading levels have been provided to schools with the greatest needs. A highly
engaging computer-based reading program, Read About, has been recommended as an
instructional supplement to support small group instruction. Online professional
development resources to promote effective reading instruction in middle school were
rolled out during 2011-2012, and middle school reading specialists (or designated
representative) received training on matching materials to student needs and effective
reading instruction for challenged readers.

The district will expand its efforts to emphasize literacy instruction in content areas.
Resource sets of texts at varied reading levels were identified and purchased for use in
science classes in four middle schools. Implementation guidelines will be provided for the
science teachers to support the effective use of these materials. A district emphasis on
implementing the Common Core State Standards for Literacy in History/Social Studies,
Science, and technical subjects, Grades 6-12, will support improved reading achievement
for middle school students.
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Maryland School Assessment (MSA)

Mathematics

3. Based on available trend data, describe the challenges in mathematics. In your
response, identify challenges in terms of subgroup(s).

Elementary mathematics performance at the proficient and advanced levels increased by
1.0 percentage point to 89.7% for all students. White and Asian students reached
proficiency rates of 96.7 percent and 96.8 percent, respectively. Although increasing by 1. 7
percentage points from 2011, the percent proficient for Black or African American students
was 80.2 percent. Hispanic/Latino students were proficient or advanced at a rate of 82.9
percent, an increase of 1.2 percentage points from 2011.

The proficiency rate for elementary students receiving FARMS services was 79.4 percent, an
increase of 1.5 percentage points from 2011. LEP students were proficient or advanced at a
rate of 76.2 percent, an increase of 1.8 percentage points from the previous year The most
significant challenge was noted for special education students, with performance at 65.5
percent proficient, a 0.1 percentage point increase from 2011.

At the middle school level, student performance at the proficient and advanced levels
increased by 1.5 percentage points for all students to 81.2%. The percent proficient or
advanced for White and Asian students was 93.0 and 94.6, respectively. Although
increasing by 2.5 percentage points, the percent proficient or advanced for Black/African
American students was 67.1. Hispanic/Latino students showed an increase of 1.4
percentage points; however, the percent proficient or advanced was 67.7.

Student receiving FARMS services were proficient or advanced at a rate of 62.6 percent, a
2.0 increase from 2011. Students receiving special education services were proficient of
advanced at a rate of 52.3 percent, an increase of 1.2 percentage points. The proficiency
rate for LEP students was 50.3, a 2.6 percentage point gain from 2011.

The following challenges continue to be evident:

¢ Developing and retaining highly qualified teachers of mathematics at all grade levels.

e Developing and retaining special educators who can work effectively in self-
contained and inclusion mathematics classrooms.

e Developing a systemwide culture of high expectations for all students that recognizes
and overcomes individual and institutional beliefs, attitudes, and assumptions that
are barriers to student achievement.

e Improving the MSA/HSA passing rate of students with disabilities at the elementary,
middle, and high school levels to meet the pass rate of their non-disabled peers.

e Providing schools the guidance and support needed to implement a continuum of
special education services to meet the unique needs of students with disabilities.
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® Promoting various coteaching models, planning for accessibility, incorporating

assistive technology, and differentiating formative assessments.

4. Describe the changes or adjustments that will be made to ensure progress and include
timelines when appropriate. Include a discussion of corresponding resource allocations.

The district has numerous initiatives and programs in place to address the challenges that
we face. Specific adjustments are described below:

Targeted and Strategic School Support—Central office special education and
mathematics supervisors, instructional specialists, and Itinerant resource teachers
support school teams in the improvement of instructional delivery models to
address the diverse needs of students through school-based leadership team
meetings, school improvement team meetings, and by developing and facilitating
focused professional development activities for staff members who support
students with disabilities. Integrated in this support are principles of Universal
Design for Learning (UDL)

Math Content Coaches (MCC)—To increase the content knowledge and
instructional strategies of teachers of mathematics, MCCs have been placed in many
Title 1 schools and additional high needs elementary schools. The professional
development provided for these support staff members has been expanded to allow
every elementary school to identify a math representative to attend select MCC
training sessions and collaborate with the school’s staff development teacher to
provide job-embedded training and support to staff members on mathematics
instruction.

Development and Implementation of Standards-based Curriculum and
Assessments—Mathematics curriculum, instruction, assessment, and professional
development resources are being aligned with the Common Core State Standards
and will be implemented during the 2012-2013 school year in Grades K-3, with
plans to roll up the elementary and secondary grades in subsequent years. In all
grades, mathematical practices continue to be emphasized in communication,
support, and training resources and initiatives.

Curriculum Training and Development—To support development, implementation,
and continuous improvement of teaching and learning, professional development
will be provided to staff members in a variety of formats and venues, including face-
to-face or webinar sessions and on-demand video resources provided in a web-
based environment.

Extended Time—The initiative providing extended-day and extended-year programs
for Title I schools and for all middle schools has been aligned with the Common Core
State Standards. Staff members continue to be supported in identifying students to
participate, communicating the importance of the program to the community, and
implementing the program.

Ensure Access to the General Education Curriculum for Students with Disabilities
and with Limited English Proficiency—MCPS will continue efforts to provide
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effective instruction in mathematics, aligning with the Common Core State
Standards and mathematical practices, and utilizing Universal Design for Learning
(UDL).

Interventions—MCPS will continue to review and identify effective intervention
strategies, materials, and programs to ensure mathematics proficiency of all
students by beginning with good first teaching and matching intervention practices
to student needs.

Resource Allocations—Online curriculum, instruction, assessment, and professional
development resources will be supported, as well as interventions, job-embedded
professional development, training on the coteaching model, and data
analysis/instructional planning support.

Staffing—The critical shortage of highly qualified mathematics teachers in general
and special education will be addressed through expanded recruitment, induction,
and mentoring.

16



Pg. 16
Maryland School Assessment (MSA)

Maryland School Assessment Science

Based on the examination of 2012 Maryland School Assessment Science data for Grade 5 (Table
2.7) and Grade 8 (Table 2.8):

1. Describe where challenges are evident. In your response, identify challenges in terms of
grade level(s) and subgroup(s).

The percent of elementary students scoring proficient or advanced in science was 73.0 percent
for all students, a 0.7 percentage point increase from 2011. The proficiency levels for White
and Asian students were 90.1 percent and 86.1 percent, respectively. Black/African American
students scored at a proficiency rate of 53.9 percent with a 0.6 percentage point increase from
last year. Hispanic/Latino students scored the same proficiency rate as last year, or 55.3
percent.

At the elementary level, the greatest challenges were observed for LEP students (29.1 percent
scoring proficient or advanced), student with disabilities (42.5 percent proficient or advanced),
and students receiving FARMS services (49.1 percent proficient or advanced).

In 2012, 78.0 percent of all middle school students were proficient or advanced in science, an
increase of 2.3 percentage points over 2011. The proficiency rates for White and Asian
students were 93.2 and 90.3 percent, respectively. Black/African American students were
proficient at a rate of 61.8 percent, an increase of 0.8 percentage point over 2011. The
Hispanic/Latino proficiency rate was 61.0 percent, an increase of 3.6 percentage points.

At the middle school level, the greatest challenges were noted for LEP students (34.1 percent
scoring proficient or advanced), special education students (46.1 percent scoring proficient or
advanced), and FARMS students (54.3 percent scoring proficient or advanced).

Disaggregated data show a significant gap between the performance of White and Asian
students compared to that of other subgroups. Examination of instructional practices at the
district and school levels continues and professional development during the 2012-2013 school
year will continue to address instructional strategies to support closing this gap. Instructional
practices, scheduling, and instructional resources will be focus topics.

2. Describe the changes or adjustments that will be made to ensure sufficient progress.
Include a discussion of corresponding resource allocations, and incorporate timelines

where appropriate.

MCPS will continue its efforts in formative assessment development, data monitoring, and
allocation of resources to support English language learners, students with disabilities, and
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other students who require support in reading to access the science curriculum. Specific
adjustments are described below:

During July 2012, middle school science resource teachers (department chairs) were
provided professional development opportunities that focused on instructional strategies to
meet the needs of diverse learners, probe student thinking, and use formative assessment
to monitor, provide feedback, and adjust instruction. Resource teachers received training
plans and materials to provide professional development to their school teams. Follow-up
professional development is scheduled for November 2012 and February 2013.

In August, content specialists on the science, engineering, and technology team attended a
World-Class Instructional Design and Assessment (WIDA) professional development
opportunity to gain further information related to standards for English language learners.
The team will focus on how the WIDA standards can be incorporated into curriculum
materials.

In August 2012, November 2012, and February 2013, middle school science teachers will
receive professional development to support implementation of middle school science
courses. The training focuses on best practices with an emphasis on differentiation and
culturally responsive instruction.

Throughout the 2012-2013 school year, each central office content specialist will continue
to provide ongoing support to middle schools by meeting with teams to analyze data,
discuss instructional strategies to meet the needs of all students, support the planning of
instruction, and provide ongoing professional development related to curriculum,
instruction, and assessment.

Central office content specialists will support schools as they implement Curriculum 2.0 in
Grades K-3 as well as support the development of the Grades 4-5 curriculum for
implementation in upcoming years. Curriculum 2.0 saves teachers planning time and
ensures that science, social studies, fine arts, health, and information literacy are taught
along with reading/language arts and math. Thinking and academic success skills are
interwoven into the elementary curriculum and help to develop the academic habits of
mind that promote collaboration, communication, innovation, and persistence, along with
higher-order thinking.

The Science, Technology, and Engineering Leadership Program will continue to develop
online professional development modules with a focus on student proficiency and
instruction to lead to higher-level proficiencies in specific content areas. This work is
aligned to the recently released science framework and is based on research published by
the National Research Council. This is a three-year project that began in
2010-2011.
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Social Studies

Legislation passed by the Maryland General Assembly during the 2012 legislative session
modifies §5-401 of the Annotated Code of Maryland to require that Social Studies be included
among the core academic subject areas included in the Master Plan update. Use the table
below to report the system’s goals and objectives, implementation strategies, methods for
measuring progress, and implementation timelines for the current school year. Expand the

table as needed.

Goals Objectives and Timeline Methods for Measuring
Implementation Progress Toward Meeting
Strategies Goals and Objectives
To ensure To revise Grade 9 U.S. Fall: e Skills progression charts
instruction in | History curriculum by: e Post skills and unit outlines
high school e Developing a progression and
social studies progression of first semester unit | e Online discussion boards
prepares historical thinking, outlines for for feedback
students for reading, and writing teacher review
college and skills aligned with and feedback. e Review of materials by
career. the Common Core social studies resource
Literacy Standards Spring: teachers
for History/Social e Post second
Studies and semester unit e Focus group feedback on

backmapped from
Advanced Placement
U.S. History skills

e Developing enduring
understandings,
essential questions,
and unit outlines

e Developing unit
assessments to
assess content and
historical thinking,
reading and writing
skills.

outlines for
teacher review
and feedback.

o Revise semester
one materials as
needed.

Spring-Summer:

e Post End of Unit
assessments for
teacher review
and feedback .

Summer:
e Revise semester
one materials as
needed.

materials
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Goals Objectives and Timeline Methods for Measuring
Implementation Progress Toward Meeting
Strategies Goals and Objectives
To ensure e To revise teacher Fall: e Grade 7 lessons and
instruction of created financial e Complete Grades resources posted in
Personal literacy lessons for 7 and 10 lessons. online Instruction
Financial Grades 7 and 10 Center
Literacy in Winter-Spring:
middle and e To develop e Grades 7 and 10 e Grade 10 lessons and
high school additional resources Professional resources posted in
and lessons as Development online Instruction
needed for Center
e Grades 7 and 10
e Teacher attendance and
e To provide evaluation of
professional professional
development for development
teaching financial opportunities offered
literacy lessons
To support e To continue support | Fall or Spring: e Curriculum documents

instruction of
Environmental
Literacy in key
social studies
courses

for the Standards for
Environmental
Literacy in the
current MCPS
curriculum

e Government
students complete
Environmental
Literacy projects.

Ongoing:

e Students engage in
lessons that support
key social studies
and Environmental
Literacy standards,
specifically in
Modern World
History and Grade 7
World Studies.

provide suggested
lessons and resources
for meeting
Environmental Literacy
standards.
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Goals Objectives and Timeline Methods for Measuring
Implementation Progress Toward Meeting
Strategies Goals and Objectives

To ensure the | e To align Grades 4 and | Fall-Spring: Finished products will

academic 5 social studies to e Develop integrated | include:

proficiency of state standards lessons and e Model integrated days

elementary resources for Grades (3 per week)

students in * To integrate MCPS 4 and 5 social

the core Thinking and studies. e Grades 4 and 5 social

academic area | Academic Success studies lessons and

of social skills into Grades 4 Spring: resources available in

studies and 5 lessons eMessages conveyed online Instruction

e To integrate
Grades 4 and 5 social
studies and other
content areas

e To deliver clear
expectations
regarding social
studies expectations
for instruction in
Grades 4 and 5.

to principals and
teachers concerning
new Grades 4 and 5
Curriculum 2.0

Center (minimum 3 per
week)
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Maryland School Assessment (MSA)

High School Assessment English (Using 2011 performance data as requested by MSDE)

1. Based on available trend data, describe the challenges in English. In your response,
identify challenges in terms of subgroups.

Trend data show a moderate overall gain in proficiency from 85.7% to 86.8% (1.6%), with
significant gains for special education students from 49.9% to 58.1% (8.2%), FARMs
students from 70.9% to 73.9% (3.0%), and more modest gains in other subgroups. However,
disparities in performance remain between White (95.3%) and Asian (91.6%) students and
students from other subgroups: Hispanic (78.6%); Black or African American (76.5%);
Special Education (58.1%); LEP (43.8%); and FARMS (73.9%).

2. Describe the changes or adjustments that will be made to ensure sufficient progress.
Include a discussion of corresponding resource allocations, and incorporate timelines
where appropriate.

Technology tools and training to ensure that students in danger of not passing the HSA are
identified accurately and in a timely manner.

e Data Warehouse HSA Reports—These data reports are sent to district offices and
all high schools each month. Student performance and attendance data can be
filtered to identify students who are underperforming or who are in danger of
underperforming.

e Achievement Series—This scoring and data reporting tool contains student
performance data on English exams, English formative assessments, and HSA
practice tests. Student data can be disaggregated and analyzed to determine
specific areas of need and to make instructional decisions, including matching
appropriate interventions to address student needs.

e READ 180 Scholastic Reading Inventory (SRI)—This report indicates student
growth in reading and also provides information that can be used to determine if
other interventions are needed.

Interventions for students who are at risk of not passing the HSA.

o HSA Prep Workshop—Offered at all high schools, this course is designed to
help prepare students to retake the HSA. The course includes materials to help
students develop effective study skills and habits in reading, note-taking, and
analyzing documents. The course also provides practice in taking the HSA.

o HSA Prep Online—This is a collection of released MSDE and commercially
developed HSA items that students can work through at their own pace to
prepare for the HSA. The items include annotated explanations to help
students understand the reasoning behind each question and each correct and
incorrect answer.
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o READ 180—This commercially developed reading intervention program is
available in all but two high schools and helps students develop their literacy
skills.

o Bridge Plan for Academic Validation—MSDE implemented this pathway to
graduation for students who have not passed one or more HSA after two
attempts. The Bridge Plan for Academic Validation provides eligible students
with projects to complete that assess proficiency in each assessed area. Under
the guidance of MSDE and MCPS, schools implemented a variety of
interventions designed to guide students through completion of Bridge Plan
projects.

o MCPS Use of Research-Based Reading Interventions for Special Education
Students—The Department of Special Education Services in collaboration with
the Office of Curriculum and Instructional Programs has identified a variety of
research-based reading interventions to improve reading decoding and
comprehension. Those interventions are:

- Lexia
- Read Naturally
- Reading Assistant

Curriculum—In 2012-2013, MCPS will complete the process of aligning
high school English courses in Grades 9, 10, 11, and 12 with the Common Core State
Standards (CCSS). Curriculum, instruction, assessment, and professional development
resources for courses at these grade levels will also be available to MCPS teachers and
administrators in an interactive web-based platform. The resources will be fully
adaptable using the principles of Universal Design for Learning (UDL). Using the CCSS
documents and the interactive curriculum resources will allow teachers to develop
instruction at a higher level of challenge with appropriate differentiation to better
prepare all students for success on the English 10 HSA and on other high-stakes
assessments.

Strategic, Targeted School Support—A full process and set of supporting materials will
be introduced in the district to guide the work of school and central staff as they collect
and analyze student performance data, observe instruction, review programs, conduct
root cause analyses, develop and implement school improvement plans, monitor
progress, and evaluate results. Targeted support will be provided to schools and sub-
groups with the greatest needs.

Curriculum Training and Development—To support development, implementation, and
continuous improvement of teaching and learning, professional development will be
provided to staff members in a variety of formats and venues, including face-to-face
trainings, webinar sessions, on-demand video resources provided in a web-based
environment, and online courses.

Access to Curriculum for Students with Disabilities and with Limited English
Proficiency—Efforts will continue to provide effective instruction in English, with
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emphasis on aligning with the Common Core State Standards and emphasizing
mathematical practices.

Based on the examination of 2011 High School Assessment (HSA) results for English (Tables
3.1and 3.2):

1. Identify any additional challenges that are evident.

The greatest challenge on the English HSA continues to be the performance of LEP and
special education students, with only 46.2% of LEP students and 69.7% of special education
students having passed by Grade 12. While gains for Hispanic (82.0%), Black or African
American (80.7%), and FARMS (77.8%) students are seen by Grade 12, students in these
subgroups continue to perform at lower rates than their White (96.5%) and Asian (92.7%)
counterparts.

Describe what, if anything, the school system will do differently than in past years to
address the challenges identified. Include a discussion of corresponding resource
allocations.

Responses are the same as those articulated for English challenges earlier in this document.
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Maryland School Assessment (MSA)

High School Assessment Algebra/Data Analysis (Using 2011 performance data as requested
by MSDE)

1. Based on available trend data, describe the challenges in Algebra/Data Analysis. In your
response, identify challenges in terms of subgroups.

While 88.9% of all students scored proficient on the Algebra HSA, challenges are evident for
students receiving special services. Student receiving FARMS services were proficient at a
rate of 77.8%, a 2.7 percentage point gain over 2010. LEP students were proficient at a rate
of 65.5%, a gain of 5.4 percentage points from 2010. With gains of 6.7 percentage points,
the greatest challenge was seen for students with disabilities, who were proficient at a rate
of 58.0%. Achievement gaps persist between Black or African American (76.7%) and
Latino/Hispanic students (83.5%) and their White (96.1%) and Asian (96.1%) peers. Trend

data is not available for racial/ethnic groups due to changes in race codes for 2011.

2. Describe the changes or adjustments that will be made to ensure sufficient progress.
Include a discussion of the corresponding resource allocations, and incorporate timelines

where appropriate.

MCPS will continue to provide technology tools and training to more accurately identify
students in danger of not passing and provide varied and tailored interventions to meet the

needs of all students. Specific adjustments are described below:

e Placement—A data-based placement tool for school staff was developed to ensure
appropriate placement and define levels of support. The tool will be monitored as its

validity is assessed based on student performance during the 2012-2013 school year.

¢ Interventions—Listed below are interventions in place to support students required to

pass this high school assessment in order to graduate:

o Cotaught Classes—By general and special education teachers with common

planning time are offered as often as possible.

o HSA Prep Workshop—Offered at all high schools; this course is designed to help
students better understand algebraic concepts and prepare to retake the HSA.
The course includes materials to help students develop effective study skills and
habits in reading, note taking, and analyzing documents. The course also

provides practice in taking the HSA.

o HSA Prep Online—A web-based collection of released MSDE and commercially
developed HSA items that students can work through at their own pace to
prepare for the HSA. The items include annotated explanations for correct and
incorrect answers to help students understand the reasoning behind each

question.
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o HSA Public Release Assessments—From MSDE, available to teachers through
Achievement Series, which allows teachers to quickly and easily score the items
and receive student data immediately.

o After-school Interventions—Include the use of George B. Thomas Learning
Academy; Understanding Math resource; and Finish Line resource.

o High School Plus—An extended-day program at most local high schools in which
students can retake a course, participate in classes for credit-recovery, or take a
class that will allow them to work on a Bridge Plan project.

o Math Interventions—Understanding Math, a secondary intervention, is available
in 20 middle schools. Above and Beyond with Digi Blocks is available for schools
with Learning for Independence (LFI) programs.

o Targeted and Strategic School Support—Central office special education and
mathematics supervisors, instructional specialists, and Itinerant resource
teachers support school teams in the improvement of instructional delivery
models to address the diverse needs of students through school-based
leadership team meetings, school improvement team meetings, and by
developing and facilitating focused professional development activities for staff
members who support students with disabilities. Integrated in this support are
principles of Universal Design for Learning (UDL).

o Incorporation of the Standards for Mathematical Practice—Summer workshops
on the incorporation of the Standards for Mathematical Practice that will create
active learning environments for all students were completed with mathematics
department chairpersons, and will be continued throughout the school year. The
summer workshop also included lesson planning for accessibility using the UDL.
In addition, we provided an all-day summer workshop for mathematics
instructional leadership in every secondary school (one administrator, the
department chairpersons for mathematics, special education, and English for
Speakers of Other Languages, and the staff development teacher) around
effective mathematics instruction and the Common Core. Professional
development sessions will be provided for administrators and teachers
throughout the district during the school year as well.

o Online Professional Development Support—Online resources, developed
internally and externally, will be offered to teachers and administrators to
incorporate effective practices in the classroom.

Based on the examination of 2011 High School Assessment results for Algebra/Data Analysis:

1. Identify any additional challenges that are evident.
In 2011, 30.7% (277) of Grade 12 special education students had either taken and not passed,

or not taken the Algebra HSA. For LEP students, 31.3% (66) had taken and not passed, and 1
LEP student had not taken the Algebra HSA.
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During the same year, 31.7% of Grade 11 special education students (221) had taken and not
passed, and 6 special education students had not taken the Algebra HSS). and 36.3% of LEP
Grade 11 students (105) had either taken and not passed, or not taken the Algebra HSA. These
data reveal that these students need more time for concept development and academic
language.

2. Describe what, if anything, the school system will do differently than in past years to
address the challenges identified. Include a discussion of corresponding resource
allocations.

We will continue to provide schools with data analysis tools and training to more accurately
identify students in danger of not passing and utilize interventions to support students who are
struggling to complete this requirement.

The following interventions will be continued to support students required to pass the
Algebra/Data Analysis HSA in order to graduate:
e Double Period Algebra—Examine instructional and pedagogical techniques to
effectively use additional time offered in double period Algebra 1.
o ESOL Support—Classes that are supported by ESOL teachers.

The following data analysis tools are in place to support the timely and accurate identification
of students at risk of not passing the Algebra/Data Analysis HSA:

e Provide technology tools and training to more accurately identify students in danger of
not passing.

o Previous Performance—Some students are identified for support as they enter the
Algebra 1 course based on performance on prior coursework and MSA data. Others are
identified during the first semester as a result of performance in the course.

e myMCPS HSA Reports—These data reports are available to district offices and all high
schools each month. Student performance and attendance data can be filtered to
identify students who are underperforming or who are in danger of underperforming.
Continuing to offer these data reports will assist schools in the monitoring of program
implementation and offer them the ability to adjust their programs accordingly.
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Pg. 17
Maryland School Assessment (HSA)

Biology

1. Based on available trend data, describe the challenges in Biology. In your response,
identify challenges in terms of subgroups.

Approximately 7.6 percent of all Grade 11 students either had not taken or passed the Biology
High School Assessment (HSA). These students required preparation to meet this HSA
graduation requirement in Grade 12, or met the requirement using one of the Maryland State
Department of Education approved options. Approximately 45.7 percent of students in the
Limited English Proficiency subgroup had not yet taken or passed the Biology HSA by the end of
their junior year. Other groups with over 20 percent or nearly 20 percent of students who had
not yet taken or passed the Biology HSA by Grade 11 were Special Education students (30
percent), and students receiving services through the Free and Reduced-priced Meals System
(19.1 percent).

With 91.9 percent of 2011 graduates meeting the HSA graduation requirement, virtually all of
the students who had not taken and passed the Biology HSA by the end of their junior year, met
the requirement through one of the available options during their senior year. MCPS is
committed to reduce the number of students in identified subgroups that need to complete
Bridge projects to achieve the HSA requirement.

1. Describe what, if anything, the school system will do differently than in past years to
address the challenges identified. Include a discussion of corresponding resource
allocations.

MCPS will continue its efforts in formative assessment development, data monitoring, and
allocation of resources to support English language learners and students who require reading
support. Specific adjustments are described below:

e During July 2012, high school science resource teachers (department chairs) were provided
professional development opportunities that focused on instructional strategies to meet
the needs of diverse learners, probe student thinking, and use formative assessment to
monitor, provide feedback, and adjust instruction. Resource teachers received training
plans and materials to provide professional development for their school teams. Follow-up
professional development is scheduled for November 2012 and February 2013.

e Throughout the 2012-2013 school year, each central office content specialist will continue
to provide ongoing support to high schools by meeting with teams to analyze data, discuss
instructional strategies, support the planning of instruction, and provide ongoing
professional development related to curriculum, instruction, and assessment.
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Pg. 18
Maryland’s New Accountability Plan

Strands

Each school will receive data on whether they met their targets for the School Progress Index in
achievement, closing the achievement gap , student growth (in ES and MS) and college and
career readiness (in HS) . Based on this information, schools will fall into strands for both SEA
and LEA support. There are 5 strands (1-5) with 1 being the highest and 5 the lowest. Schools
are grouped by strands so that school systems are uniquely poised to provide systemic support
to schools that may share similar challenges.

1. How will the system organize internally to support schools in Strands 1-5? (e.g. What is
the system’s plan to review quality School Improvement Plans? What is the system’s
plan to ensure there is adequate support and resources available for schools in all 5
strands? How will system level human resources be redistributed and/or enhanced to
support the success of schools in strands 1-5?). Descriptions of these strands can be
found on pages 94 to 101 in Maryland’s ESEA Flexibility Request:
http://www.marylandpublicschools.org/MSDE/programs/esea flex/?WBCMODE=prese
nt%2525%2525%253e%2525%2525

Since MSDE has not yet identified schools in Strands 1-5, the district has not finalized the plan
to address schools in the five strands. However, MCPS will continue to use the successful
structures and processes that have contributed to continuing success for schools previously
identified as in need of improvement.

All MCPS schools are required to engage in the Baldrige-guided School Improvement Planning
process (BGSIP), an ongoing, in-depth analysis of student performance data and the strategic
use of interventions based on data, as a key factor to ensure all students meet state standards.
MCPS provides formative course-embedded assessments, as well as summative assessments, to
monitor student progress and develop prediction models that are used to match the
instructional needs of students. MCPS has a robust data management system that provides
assessment data to teachers, principals, and central office staff to guide and monitor
instruction.

Support to Schools Based on Identified Strands

The Office of School Support and Improvement (OSSI) works in collaboration with other offices
to ensure that schools receive the training, technical support, and human and material
resources necessary to improve student performance and meet their AMO and school
improvement goals. Technical assistance and direct school supports are provided to schools
identified as in need of improvement through a tiered approach.
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Schools in Strand 5, or the lowest level of improvement, will be expected to complete the
BGSIP which is reviewed and monitored by their community superintendent and director of
school support and improvement. Schools in Strand 4, also will complete the BGSIP and the
community superintendent and director of school support and improvement will provide more
frequent and intensive support and monitoring for these schools.

An Enhanced School Improvement Team (ESIT) will address performance concerns of schools
identified in Strand 3. School administrators, leadership team members, and staff from OSSI
and other central office staff members are included on the team. The goals of an ESIT are to
strengthen the local school’s ability to examine and analyze data, develop a comprehensive
school improvement plan and action plans, and use the information to make instructional
changes to meet individual student needs.

An Achievement Steering Committee (ASC) is a collaborative effort between OSSI, various MCPS
offices, and schools identified with higher levels of improvement needs—Strand 2. Through
monthly meetings, school and central office staff members will use structured processes to
identify the focus, deliverables, and action plans that include a timeline and monitoring
schedule to achieve the established outcomes that address performance concerns on the
Maryland School Assessment (MSA) and High School Assessment (HSA). ASCs provide the
forum for a structured monthly review of the school improvement action plans and provide
focused support in the following five key areas:

1. ldentifying root causes
Identifying possible solutions
Implementing solutions
Monitoring and evaluating implemented solutions
Revising actions to improve student achievement using the results of Step 4

e wN

The ASC focuses on the following processes:
1. Establishing the purpose of an ASC and sustaining a positive climate through
collaborative efforts
2. Creating a professional learning community of stakeholders committed to continuous
school improvement for all students
3. Establishing high expectations for all stakeholders, focusing on data-driven decision

making

4. Engaging school-based and central office staff members and parents in the ASC
membership

5. Planning ASC meetings that address the BGSIP goals/objectives, action plans, and’
processes

6. Implementing the BGSIP with frequent monitoring and holding stakeholders
accountable for results
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Community superintendents work directly with school administrators to identify school-based
staff members to participate on the ASC, and it is recommended that parents are included as

participants on ASCs, as well.

Employee organizations, including the Montgomery County

Education Association, Montgomery County Association of Administrators and Principals,
andthe Service Employees International Union Local 500, also may be represented as ASC

members.

While ESITs and ASCs are identified as critical strategies that contribute to school improvement,
additional supports aligned to the needs of the schools are provided. These include programs,
differentiated staffing, instructional interventions, and professional development. The chart

below summarizes examples of supports that are aligned with school needs.

Programs/Resources Staffing Instructional Professional
Interventions Development
School Improvement Planning Differentiated Reading Job embedded and
Baldrige-guided School Improvement Staffing Read Assist, on-going training
Planning Math Content Read 180, aligned with identified
Coach, Corrective Reading, needs and in

Programs

Middle School Reform (MSR) program
Middle School Magnet

Consortium program

Math Forum

Understanding Math

Middle Years International Baccalaureate
program

Extended Learning Opportunities—summer
and extended day

George B. Thomas Learning Academy

Differentiated Assistance

Achievement Steering Committee
Central administrators and specialists
(including school improvement specialist,
middle school specialists, staff development
specialists, curriculum or program
specialists, special education specialists,
ESOL specialists, accelerated and
enriched instructional specialists)
Targeted instructional program reviews,
observations, and follow up

Professional Development
Middle School Reform
Professional Learning Communities Institute

Literacy Specialist

Hours Based
Special Education
Staffing

Staff
Development
Teacher,
Academic
intervention

Magnet program
coordinator

Wilson Reading
Program,

Reading Assistant,
Leveled Literacy
Program,

Reading Advantage

Mathematics
Navigator,
FASST Math

Customized Skills
Program

Skills Tutor,
Study Island,
Soliloquy

alignment with central
professional
development
initiatives
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School Leadership Team Institute

Specialized Courses and Embedded
Assessments
Rigorous courses aligned with the needs of
the adolescent learner
Content area formative assessments
embedded in the curriculum
Standardized summative assessments
- MAP-R
- MSA/HSA
- Read 180
Data Monitoring
myMCPS
Strategic Monitoring Tools
Prediction Models

Instructional Technology
Promethean boards and related instructional
technology

Parent Outreach

Family and Community Partnerships—parent
community coordinators

Parent Academy

Study Circles
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p.21
Career and Technology Education

The Bridge to Excellence legislation requires that the Master Plan “shall include goals,
objectives, and strategies” for the performance of students enrolled in Career and Technology
Education (CTE) programs.

Instructions:
Please respond to these questions/prompts:

1. Describe the school system’s progress on the implementation and expansion of Maryland
CTE Programs of Study within Career Clusters as a strategy to prepare more students who
graduate ready for entry into college and careers. Include plans for industry certification and
early college credit.

Efforts are continuing in MCPS to increase academic rigor of the CTE Programs of Study (POS).
The strategic plans for the 2012-2013 school year will continue to focus on consistent and
effective implementation, and include activities that support the expansion of CTE POS.

POS provide inquiry-based instruction. Students learn academic content and apply their
knowledge and skills to career-related experiences. The POS are monitored and updated to
improve transitions to postsecondary education and careers. Opportunities for students to earn
industry certifications or qualify for advanced placement in postsecondary institutions are a
major focus of instruction. MCPS staff members work collaboratively with business,
community, and higher education representatives to support program implementation and
refinement.

Community outreach, which includes district and school-wide promotional events and a variety
of recruitment activities, is a part of the overall CTE POS expansion efforts. Increasing
awareness of CTE POS offered at all comprehensive high schools and Thomas Edison High
School of Technology (TEHST), while sharing the associated benefits for students, is a primary
strategy of MCPS to increase the number of students who graduate college and career ready.

2. What actions are included in the Master Plan to ensure access to CTE programs and
success for every student in CTE Programs of Study, including students who are members of
special populations?

MCPS staff is dedicated to CTE program development that meets the needs of every child, as
well as the promotion of and open access to all CTE programs of study. MCPS staff and multiple
stakeholders developed, implemented, and are monitoring the following two primary
strategies:
e Basing POS development on national models that are aligned with college and
workplace readiness requirements. In MCPS instruction focuses on preparing all
students—from middle to high school to college/university and including students with
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special needs—for college and career. Course materials are aligned with national
standards and apply best practices of national models.

e Communicating to parents, students, and staff how POS benefit students. MCPS
developed a webpage devoted primarily to CTE programs of study. Parent Academy
sessions were designed and delivered as a new outreach model to make contact with
students and parents of underrepresented groups. Student ambassadors, translated
materials, and interpreters at Parent Academy sessions and various stakeholder
meetings throughout the district are components of the outreach effort.

3. Describe the school system’s strategies for increasing the number of CTE enrollees who
become completers of CTE programs of study. Data points should include the number of
enrollees, the number of concentrators and completers.

Based on enrollment data for FY 12, there were 22,060 students enrolled in at least 1 CTE
course; 2,374 students indicated their intent to complete, and 684 students completed a CTE
POS. The following strategies are in place to increase the number of program completers:

o Developing pathways that will facilitate transitions between secondary and
postsecondary education (2+2+2)

e Expanding marketing and outreach efforts in schools and districtwide to students
and their parents to increase their knowledge about the benefits of completing a
program

e Incorporating technology<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>